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f‘w"’ APPENDIX 8
g _%% MALCOLM SARGENT PRIMARY SCHOOL

SPameo® Love To Learn

INDIVIDUAL HEALTH CARE (IHC) PLAN

Name of Your Child:

Date of Birth of Your Child:

Address of Your Child:

Your Home Telephone Numbers:

Your Mobile Numbers:

Your Work Numbers:

Your GP's Name and Surgery
Details:

Your Consultant's Name and
Hospital Details:

Name of Condition/Diagnosis




Please describe your child’s medical needs, symptoms, triggers, treatment, facilities/
equipment/devices requires, any environmental factors etc:

Medication required:

Medication Name:

Dosage:

Frequency:

In addition to medication, is any other daily care required? Please describe if so:

Are there any additional factors to consider when your child is out of school ie on a trip?

April 2026



s any specific additional care required for your child's educational, social or emotional
needs?

Action to be taken in the event of an emergency (NB: Access for pupils with disabilities has been
reviewed and considered (along with any necessary action points)):

Any Other Information (ie is an audit required by parents/class teachers/qualified professionals to
ensure the pupil's access to the curriculum, physical environment and information):

Signed: e (Parent/Guardian)

=Y CAN ey

For school use only:

On receipt of form, check for missing information and obtain as necessary from parent
Notify Carole for Critical Iliness List/Medical Group for attendance reports

Update medical information on Arbor

Update Parental Consent on Arbor

Scan form and attach to student profile in Arbor

Send scanned copy to Class Teacher and Play Leader

Send scanned copy to SENCO to consider whether specialist training and/or equipment
required/any further action required including TA allocation/TAC/EHC etc

e Original to pupil file

April 2026



APPENDIX 9

APPENDIX 9 - Our Special Educational Needs Provision

f f

Targeted:
additional interventions
to enable children to work at
age-related expectations or above

Inclusive quality first teaching for all

1’

All children, including children with SEND, are supported through our Inclusive
Quality First support as follows:

Quality First teaching (also known as universal provision) is the most effective and
most important way in which children with SEND are supported. It offers inclusive,
day-to-day support and adjustments within the classroom from adults who are
embedded within our teaching and learning approaches, routines and systems. It
facilitates success for children with SEND but also supports all children by adjusting
the style and ways in which we deliver education, all of which are beneficial to
learning. These approaches are well-researched and evidence-based strategies
which are recommended by expert professionals and commonly called ‘best
practise’. Our universal strategies are shown below:
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OUR SPEECH & LANGUAGE-FRIENDLY CLASSROOM

We are shown new vocabulary before we start to use it, on the wall or in a list.
We are reminded about what we have learned before that links with the new
topic or ideas

When we learn new words, we say them in a sentence, out of a sentence and
break them down to learn how they are put together

\¥/e have our names said before the instruction is given

\X/e have instructions broken down into small steps

We are asked to repeat instructions back out loud

\We are given ten seconds to think before answering

\We are asked to repeat back what we need to do before we start work

We use lots of visual examples and pictures to help us understand instructions

and tasks
We use lots of visual ways of recording information to help us organise our

ideas
\We have expectation made clear by simple colour-coded behaviour systems

v We are encouraged to speak as much as possible, praised and rewarded for

our involvement
\Words and phrases are repeated back, especially when they are less familiar

Vocabulary is corrected by an adult sensitively, by re-framing the sentence

again, with the correct word, but not drawing undue attention to it
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OUR DYSLEXIA-FRIENDLY CLASSROOM

We use coloured paper and screens to help reading

We say instructions out loud as well as writing them down

We use a clear large font on the whiteboard and on sheets

\We allow plenty of time to read and understand words and sentences

\We check that the instructions and work have been understood and repeat
instructions

We encourage notetaking and organising ideas into clear bullet points

\We have systems to make sure we are well-organised

We give clear time frames and countdown warnings

\Whenever we can, we use practical resources or pictures and diagrams to
show what we mean

We use alphabet arcs to help us remember spellings

We use syllable and phoneme boxes to help us build words with counters
We use ‘make and break’ to help us build and take apart words

\We have word mats to support our writing and the spelling of common words,
special vocabulary and vocabulary builders

We use ‘prepared reading’ when we need help to focus on decoding words
when we are reading

We can use ACE dictionaries to help us spell

We use cursive script to ground our letter formation
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OUR DYSCALCULIA-FRIENDLY CLASSROOM

We say instructions out loud as well as writing them down

\We talk about our maths as much as possible

We explore different ways of exploring the same problem

\We use concrete answers to demonstrate how it works

\We use pictures and diagrams to represent maths

We use our pencils/pens to draw and note down how maths works

We are taught the key skills and basic facts little and often

We are given support so that we have only have to think of one thing at a time
We use number files to represent our number sentences

We have daily practice to help us understand number quantity, number order,
counting and seeing patters in number bonds




OUR DYSPRAXIA-FRIENDLY CLASSROOM

e help hand-eye coordination by:
o Practising handwriting in multi-sensory ways
o Using pencil grips, writing lines and stencils
o Using writing slopes to raise the page
o Allowing loose fit, easy-on and easy-off, clothing and Velcro fastenings
o Providing easy to use equipment such as easy-grip cutlery and scissors
We help with attention and concentration difficulties by:

o Planning activities which appeal to a child's interests
o Trying to avoid disturbing a child who is on task
o Using natural light as much as possible and avoiding flickering bulbs
o Keeping environment as low-arousal as possible
o Giving children their own workspace and equipment if needed
We help children understand new concepts by using visual representations
We help children to organise themselves by:
o Having visual step-by-step lists on their desks which they can tick off
o Giving children personal visual timetables if needed
o Giving step-by-step instructions, one at a time, if needed
We help children communicate clearly by:
o Saying their name before giving instructions
o Using simple language and visual prompts

o Giving children time to process information
o Having a multi-sensory approach to learning, using demonstrations

We help children to explain and re-tell by:
o Drawing pictures or comic strips to help sequence events
o Using closed questions rather than open-ended questions
We help children develop social skills by:
o Labelling personal belongings
o Using role play scenarios with social scripts
o Having consistent classroom and playground rules
o Using social stories to explain social rules and expected behaviour
\We help children be creative and imaginative by:
o Using role play and drama to explore different scenarios
o Using visual timelines to fix events in children's minds
o Teaching 'concrete and abstract’ by making them relevant to experience
\We teach children to be flexible by:
o Using visual timetables
o Giving them lots of notice and explanation of any changes
\We refer children to our Sensory Circuits provision to help develop motor

coordination
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OUR AUTISM-FRIENDLY CLASSROOM

We smile, and are friendly and approachable
\We know each child as an individual, and their needs
We do not shout in our classrooms; we speak gently to reassure and
encourage children to respect and trust us
\We are kind, understanding, patient and flexible
We have clear and consistent boundaries and consequences
We display the daily timetable on the wall and talk about it each day
W display the child's routine or timetable on their desk
We prepare children for any changes to their routine
We use visual tools to help children understand their tasks and school day
including a timer and handouts
We use plain language, breaking tasks into short chunks and giving instructions
one at a time with examples
We allow children time to process information
\We use social stories and ‘socially speaking' to help introduce children to social
skills and understand those skills
We make the environment more comfortable by:

o Blacking out background noise with ear defenders

o Making the area around the child low arousal

o Giving the child their own desk space and equipment

o Having a quiet and safe space into which the children can retreat
We allow children to have time out when they are feeling anxious using a non-
verbal cue such as a time-out card
We help children explain their problems using pictures, comic strips and
puppets, working through incidents in the third person
\We appeal to the children’s intense interests in lessons as much as possible
We use daily behaviour and reward charts to understand trigger points and
modify difficulties
\We use scales to turn the abstract into concrete ie noise, stress, emotions
We work together with parents to find what works best for each individual child
\We teach all children to understand and accept autism
We spend extra time preparing children for big changes such as a new
classroom through a planned transition approach




OUR CONCENTRATION-FRIENDLY CLASSROOM

\We have classroom rules which are clear and easy to read and understand
We keep instructions short and clear, one step at a time

We say the name of the child first, before they are given the instruction
\We repeat back rules, expectations and other instructions to make sure we
have been understood

v \We sit near to the teacher and away from distractions
v We are given feedback very often, and immediately, to help us to

concentrate

We are praised for what we do well

If our teacher finds us making a good choice, that feedback is immediately
We ignore negative and disruptive behaviour

\We have a range of rewards and incentives which are personal to us and
which keep changing

\We have rest breaks whilst we do something different for a short time,
particularly using exercise as this works well

We break up work into smaller chunks, and only complete one piece of
work before the next piece is introduced

\We have a card taped to our desk which shows us reminders on rules,
checklists on required tasks and when they need completing

We have a quiet working atmosphere or soft music as a background noise
as appropriate

We give people eye contact when they are talking to us

\We have something to fidget with, but it is small, noiseless and tactile

We are not punished for behaviour we cannot help, especially by reducing
our free time

Our teachers have a position, upbeat but firm approach, understanding and
acknowledging our difficulties




Children with SEND are supported through our Targeted Support as follows:

Small group support required for a majority of the day, with teacher input at
higher ratios

Additional interventions for specific areas of learning, delivered through
planned sessions with teachers and teaching assistants before or after school
Pre-Teach - responsive first line intervention where children who have been
assessed as not grasping concepts quickly (targeted or SEN) will attend a
short. focused session with the class teacher, to look at the concepts and skills
prior to them being taught that day

Post-Teach - responsive first line intervention where children who have been
assessed as not grasping concepts quickly within the lesson, or on prior
assessments (targeted or SEN) will attend a short, focused session with the
class teacher, to reinforce the skills and concepts delivered in the lesson that
day

Tailored use of language, scaffolding and cues which are 1:2:1 in nature.

A range of interventions and programs which are delivered within the school,
or after and are specialist in nature and tailored via ongoing assessments to
focus on needs such as speech and language, vision, memory and processing,
movement, maths, literacy, behaviour, social skills and self-esteem:

Taught by a teacher/teaching assistant in a small group or 1:1 situation

Based on careful assessment of the child's needs

Highly structured so that steps in learning are achievable

Time-limited

Designed to boost progress and help the child close the gap between
themselves and their age group.

e The menu of school led, and external agency recommended provision types are
listed below. Many of these programs are evidence based, with research
indicating they have a positive impact on children who undertake them,
according to the Education Endowment Fund (EEF), Best Evidence
Encyclopedia (BEE) and Evidence4lmpact (E4l). These are shown below as
Evidence-Based Interventions or Evidence-Based Approaches.




Area Of Difficulty

Specialist Support
Short Term Evidence
Based Programs

Implementation Details/
Evidence Base

Reading & Spelling - Phonics &
Decoding

(Dyslexia)

Nessy Reading & Spelling
(Orton Gillingham
Approach)

EBI - 40% increase in student
average reaching expectations in 2.5
years of use

Y1to Y6 / 4 x 20 mins a week /
independent work with 5 minutes
follow-up with a class teacher per

child / ongoing program until
completed

Recommended by STT/EP

IDL Online Program
(Orton Gillingham
Approach)

Lifting Barriers (2014) - +10 months
progress over 26 weeks

Y1to Y6 / 2 x 15 mins aweek / CT
or TA / 20 sessions

Recommended by STT/EP

Fresh Start Phonics

Year 5&6 only
EEF: +3 months

15-mins /daily

Bulldog Letter Reversals

Recommended by STT

TRUGS

Recommended by STT

Word Wasp

Recommended By STT where
Phonics programs do not work

Reading - Fluency & Comprehension

Accelerated Reader (EEF)

EEF +6 months progress each year
the program is run

20 minutes reading time a day with
follow up regularly from an adult on
boom choices and impact

Comprehension
Intervention Using EEF
Reading Approach

EBA +5 months in each year

20 mins a week

Paired Reading

Olaoluwa & Ebey (2022) +32% in
reading ability over 1 year




Recommended by STT

Vocabulary

Pre-Teaching Vocabulary
- Pip St.John

Language For Thinking

Word Aware

Recommended by STT
Recommended by STT

Recommended by STT

Writing

minsx2perweek/10-week
gL

EBl +8 months-over-1o-weeks

Colourful. Semantics

Recommended by STT/EP

Dictate Pro

Recommended by STT/EP

Clicker 8

Recommended by STT/EP

Handwriting Intervention

Recommended by STT/EP

Talk For Writing

Recommended by STT/EP

Maths

(Dyscalculia)

IDL Maths Online
Program

Lifting Barriers (2014) - +10 months
progress over 26 weeRs

Y1 to Y6 / 2 x 15 mins aweek / CT
or TA / 20 sessions

Recommended by STT/EP

TT Rockstars

Daily for 10 mins

Plus 1

Recommended by EP

10 mins daily

Recall, Recognition and
Visual/Auditory/Receptive
Processing Difficulties Of Specific
Skills & Facts

Precision Teach

5 minutes a day per skill/fact witha
CTorTA

All research measures positive
impact (Murton & McGeowen 2000)

Recommended by STT and EP
Services

Memory Fix

Recommended by STT Services




Coordination / Gross & Fine Motor
Skills

(DCD / Dyspraxia)

15t Move
and/or

Recommended
Physiotherapist, or
Occupational Therapist
Program

2 X 20 mins sessions aweek / TA/
Ongoing

Take Time

2 x 10 mins /week

Recommended Rainbow Readers or as
Ophthalmic Tracking recommended
Program
Visual Processing / Discrimination /
Tracking EyeCanLearn 10 mins per day / TA / Ongoing

Recommended by STT and EP
Services

Speech & Language / Receptive and
Expressive Language

15t Call
and/or

Recommended Program
by SALT/ECLIPS

2 X 20 mins sessions aweek / TA /
Ongoing

Recommended by STT and EP
Services

Early Years Language

Early Communication
Support Pathway

NELI

Early years only

3x30 with a group then 2 x151:2:1
for 20 weeks

DfE Accredited Phonics Intervention

Social Skills - Friendships /
Communication & Understanding Of
Social Interactions

Socially Speaking
Program

2 x 20 mins sessions a week / TA /
Ongoing

Recommended by EP Services &

Social Coaching

1 X 30 min session per week /
Pastoral Team

Lego Therapy

1 x 30 min session per week /
Pastoral Team

Social Stories & Comic
Strip Conversations

1 x 30 min session per week /
Pastoral Team

Recommended by WTT

Talkabout

1 x 30 min session per week /
Pastoral Team




ELSA Therapy

1 X 30 min session per week /
Pastoral Team

Emotional Regulation

(Including Anxiety & Anger)

Feelings Detectives

2 x 20 mins / week

Recommended by EP

Volcano In My Tummy
Program

1 x 30 min session per week /
Pastoral Team

Recommended by BOSS

Mindfulness Journal

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS

Zones Of Regulation

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT

The Incredible 5 Point
Scale

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT

The Hidden Chimp

1 x 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT

The Feelings Artbook

1 x 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT

Language For Behaviour
& Emotions

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT

ELSA Therapy

1 X 30 min session per week /
Pastoral Team

Self-Esteem & Trauma

Drawing & Talking

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS &
CarezLearn

The Feelings Artbook

1 X 30 min session per week /
Pastoral Team

Recommended by BOSS & WTT




1 x 30 min session per week /
ELSA Therapy Pastoral Team

1 X 30 min session per week/
Pastoral Team

Drawing & Talking

Bereavement

1 x 30 min session per week/

Grief Encounters pastoral Tosm

If these strategies do not support children in reaching their potential (or if the cause
of the difficulties which a child may be facing could be due to an underlying medical
or specific learning difference) they will then have access to additional specialist
support. The main providers in Lincolnshire are listed below, although this list is not
exhaustive:

LCC Funded /
Bought-In By
School

Referral Process

Service Support Offered / Waiting Times

Advice line for professionals offered by Lincolnshire NHS -
signpost the next steps for confidential cases brought to

AskSALL them. Educational Psychology advice and consultations 2:::2? /_'\?) ?:(:gxb: Funded by
(SEN Advice Line can also be arranged with school professional. week. Waititic Lincolnshire
Lincs) fime County Council
https://www.lincolnshire.gov.uk/. support-education/ask- )
sall

Advice on the coordination of targeted support for children

= with complex and/or significant needs. Funded by
(Early Support Referral via EHA Lincolnshire
Y Supp https:/ /www.lincolnshire.gov.uk/ childrens-social- County Council

Care Coordination)

care/ early-su|:_>port-care-coordination

L:E':;::éra‘:i':;e Assessing children’s behavioural, social, emotional and Requested by
Psychology academic difficulties and making recommendations. I'.incs SEN Team funded l‘?y
Service ) ) ) ) if EHCP request Lincolnshire
https:/ /lincolnshire.fsd.org.uk/kbs/lincs/fsd/service.pag has been County Council
e?id=ChwtZiFYdpo successful

(EP)

Triaged and
Suecessful Private EP service, assessing children’s behavioural, social, referred by
Psychology emotional and academic difficulties and making school. Approx. Bought-in
recommendations. 12 month waiting

(EP) time

: Lincolnshire service for children with a diagnosed sensory
Sensony Seniices impairment, through professional service to schools. sc:oe:le t’-:::ol:gx 4

Team
week waiting

: i ire. : i - 5
(SEST) https://www.lincolnshire.gov uk/directory tiria.

record/632945/sensory-education-and-support-team

Funded by
Lincolnshire
County Council




Team (WTT)

Working Together

parents, help-line and in-school assessments with
recommendations.

https://www.wtt.org.uk/

Lincolnshire service for children with Autism Spectrum
Differences, (ASD). Offers training for professionals and

Triaged and
referred by

month waiting
time.

school. Approx. 6

Funded by
Lincolnshire
County Council

Team

(STT)

Specialist Teacher

Offers professional assessments for dyslexia, dyscalculi
processing and memory differences, with
recommendations. Parent advice.

https://www.lincolnshire.gov.uk/directory-
record/ 63946/ specialist-teaching-team

. Triaged and

referred by

school. Approx.
18 month

waiting time.

Bought-in

Specialist Teacher
Team - Dyslexia
Outreach

(STTDO)

parents with children who have dyslexia.

e?id=ie4CIKC2ygw&familychannel=0

Offers professional advice and training, and support for

https:/ /lincolnshire.fsd.org.uk/ kbs/lincs/fsd/service.pag

Help-Lline access
by school or
parents

Funded by
Lincolnshire
County Council

Lincolnshire NHS

Therapy Services -

Occupational
Therapy

(03]

Support for schools and families for children with
significant physical difficulties requiring further
assessment, support, recommendations and training for
those involved.

https:/ /www.lincolnshirechildrenstherapyservices.nhs.u

Anyone can
refer. Approx. 6
k

/our-services/childrens-occupational-therapy

Contact us : Lincolnshire Children's Therapy Services

month waiting
time.

Funded by
Lincolnshire NHS

Lincolnshire NHS
Therapy Services -
Physiotherapy

Support for schools and families for children with physica
difficulties requiring further assessment, support,
recommendations and training for those involved.

https.// www.lincolnshirechildrenstherapyservices.nhs.uk

L

Anyone can
refer. Approx. 6

/our-services/ childrens-physiotherapy

Contact us : Lincolnshire Children's Therapy Services

month waiting
time.

Funded by
Lincolnshire NHS

Lincolnshire NHS
Therapy Services -
Speech &
Language

(SALT)

Support for schools and families for children with speech
and language difficulties requiring further assessment,

https:// www.lincolnshirechildrenstherapyservices.nhs.uk
/our-services/ childrens-sgeech-and-language-theragy

Contact us :: Lincolnshire Children's Therapy Services

support, recommendations and training for those involved.

Anyone can
refer. Approx. 6
month waiting
time.

Funded by
Lincolnshire NHS

Extended
Communication &
Language
Impairment For
Students (ECLIPS)

Further support for schools and families for children with
significant or longer term speech and language difficulties
requiring further assessment, support, recommendations
and training for professionals involved.

https:/ /lincolnshire.fsd.org.uk/kbs/lincs/ fsd/service.pag
e?id-eDrdaX7yaV4

Referred only by
SALT. Approx 4-
6 week waiting
time.

Funded by
Lincolnshire NHS




Pupil
Reintegration
Team

(PRT)

Early support via a multi-agency Pastoral Support Plan
(PSP) for children who have distressed behaviour and
where school support has not been sufficient to meet the
needs of the child. Part One of the Inclusive Lincolnshire
Ladder of Behaviour Support.

Referred by
school as part of
support within
Behaviour &
Exclusions
Policy. Approx 1
month waiting
time.

Funded by
Lincolnshire
County Council

Behaviour
Outreach Support
Service

(BOSS)

Further support for children who have distressed behaviour
and where school support has not been sufficient to meet
the needs of the child, leading to further advice and
support being required. A multi-agency Behaviour
Implementation Plan is formulated, (BIP) with a
caseworker.. Part Two of The Inclusive Lincolnshire Ladder
of Behaviour Support.

https:/ /www.family-action.org.uk/what-we-do/children-
families/lincs-boss/

Referred by
school as part of
support within
Behaviour &
Exclusions
Policy.

2-4 week waiting
time.

Funded by
Lincolnshire
County Council

Emotional Based
School Refusal
Support

(EBSA PSP)

Support for children, schools and families where a child is
not able to attend school due to anxiety. Early support is
coordinated through a case worker and a Pastoral Support
Plan with the Pupil Reintegration Team (PRT).

https:/ /professionals.lincolnshire.gov.uk/downloads/file
/1922/ebspa-psp

Referral via EHA.
Approx 2 week
waiting time.

Funded by
Lincolnshire
County Council

Lincolnshire
Healthy Minds

(LHM)

NHS Clinical support for children with mental health
difficulties such as anxiety, self-esteem, low mood, school
refusal. Includes workshops, group and 1-2-1 support,
training for schools, children and families.

https://www.lpft.nhs.uk/young-

people/lincolnshire/ professionals/ service-offer-and-
referrals/healthy-minds-lincolnshire

Referral by
professionals.
Approx 3 month
waiting time.

Funded by
Lincolnshire NHS

Children & Adult
Mental Health
Services

(CAMHS)

NHS Clinical support for children with mental health
difficulties such as anxiety, self-esteem, low mood, school
refusal. Includes workshops, group and 1-2-1 support,
training for schools, children and families.

https://www.lpft.nhs.uk/young-

people/lincolnshire/professionals/ service-offer-and-

referrals/child-and-adolescent-mental-health-service-
camhs

Referral by
professionals.
Up to 8 week
waiting time

Funded by
Lincolnshire NHS

Community
Paediatric

(CP)

NHS Clinical support from a specialist children’s doctor or
consultant to assess children for underlying medical
conditions such as ASD, ADHD, Development Delay and
Cerebral Palsy.

https://www.ulh.nhs.uk/ services/community-
paediatrics/

Referred by
professionals.
Service prefers
to have had EHA
to explore
parenting
capacity and Ask
SALL advice
prior to referral.

24 month
waiting time

Funded by
Lincolnshire NHS




Early Help
Assessment

(EHA)

Early support to provide intervention and support for the
welfare of children. An initial assessment identifies the
needs of the child and family to signpost and coordinate a
multi-agency approach to improve the welfare of children
at home.

Emotional based school avoidance (EBSA) - Lincolnshire
EBSA pathway - Lincolnshire County Council

Referred by
professionals.
Up to 6 week
waiting time.

Funded by
Lincolnshire

Safeguarding
Partnership

Team Around the
Child

(TAC)

Following on from an EHA, the single agency or multi-
agencies work together with the child and family to devise
and review an ongoing action plan for the family to
undertake, drawing on expertise and advice.

https://www.lincolnshire.gov.uk/keeping-children-
safe/team-around-child

Initiated via an
EHA.Upto 6
week waiting
time.

Funded by
Lincolnshire
Safeguarding
Partnership

Education, Health
Care Plan

(EHCP)

A legal plan of support written by professionals and
families, for children with significant educational, health or
social care needs, with additional funding offered to
schools to support the needs of the child.

An assessment to the Local Authority would only be
successful if, irrespective of who has made the referral, the
education setting is able to evidence:

e  The child requires more support (due to their
significant needs) than can be provided by the
school’s SEN funding.
e External professional advice has been sought and
acted upon over at least 3 planning and review
cycles.
e  The child is not reaching their potential and/or the
gap is widening between them and their peers to a
significant extent.
o What the school has offered is not working.

Anyone can
refer.

20 weeks at the
point of
assessment
being received
by Local
Authority.

Funded by
Lincolnshire
County Council

Lincolnshire Local
Offer Of Support

The local offer in Lincolnshire lists all available support for
schools and families. This list is a directory of charities,
organisations, NHS and local government support, for

children with SEN. It is kept up to date regularly by

Lincolnshire and is used by schools to signpost services to

families. It is a good starting point to explore support and
services for children with SEN.

https://www.lincolnshire.gov.uk/ send-local-offer

Anyone can
access

Funded by
Lincolnshire
County Council

Parent/Carer
Forum

The Lincolnshire Parent/Carer forum is an organization set
up to support families with children who have SEN. They
offer support via networking, training and signposting to

events.

https://www.lincsgcf.org.uk/index.php_#

Anyone can
access

Funded by
charity

Virtual Autism Hub

The Lincolnshire Virtual Autism Hub is a family service for
non-clinical support for autism.

Specialist Autism Navigators work directly with autistic
adults and parents/carers of autistic people of all ages.

Anyone can
access

Funded by the
NHS




Their job is to help you access services and other local
support.

https://www.lpft.nhs.uk/ our-services/virtual-autism-
hub?scrlybrkr=0853cbi11

Professionals

Specialist Nursing . < . can access via
Team for Children Professional support servfg::1 :l?; Sschools to offer advice for SystmOne on Fundﬁ::l.I I;y the

with Autism Lincs Paeds
Services

Evaluation Of Specialist Provision:

The success of each provision is measured through an entry and exit level
assessment, many of which are built into the programs delivered. Records are kept
for each child undertaking these provisions, so that individual impact can be seen.
The success is then recorded on the EHCP and SEN Needs Profiles. Should a program
not have made a positive impact on the child, an alternative will be found.

Strategic evaluation of the provision given to children with SEN is met through
analysis of the intervention's impact for all children who undertake it, Changes to
whole school provision programs are made when new evidence indicates an
improved resource could be available, or when the provision type is not having the

desired outcome for a majority of children undertaking it.




3 SEN Training Pathway Yeal APPENDIX 10
WTT Early Years Making Sense Of Autism OR Schools Making Sense Of Autism 1 - Induction (Needed To Access WTT)
BOSS Understanding Behaviour As A Communication 1 - Induction (Needed To Access PRT)
BOSS Regulation & De-Escalation 1 - Induction (Needed To Access PRT)
WSS Restorative Practice 1 - Induction (Needed To Access PRT)
g WSS Sensory Integration & Processing Difficulties 1 - Induction (Needed To Access WTT)
©
2
g In-House | Introduction To SEN 1 - Induction
In-House | Speech, Language & Communication 1 - Induction
In-House | Cognition & Learning 1 - Induction
In-House | SEMH 1 - Induction
In-House | Sensory & Physical 1 - Induction
ECTs | NASEN SEND Mainstream For ECT's (Only For ECT's) 1
WTT AET Anxiety 1
WTT Understanding Anxiety In The Early Years (FS Only Instead Of AET Anx) 1
WTT Autism & Masking 1
BOSS ADHD ik
BOSS Relational Awareness 1
In-House | How To Complete A SEN Profile 1
NASEN Speech, Language & Communication 1
NASEN Dyspraxia 1
NASEN Dyslexia 1
NASEN Dyscalculia 1
BOSS/C2L | Trauma Awareness / Trauma Informed Practice/Attachment 1
> WTT AET — Non-Attendance & Anxiety 2
% WTT AET — Developing Play In The Early Years 2
(-9
g, WTT AET Awareness Of A Profile Of Demand Avoidance 2
g WTT AET Good Autism Practice 2
-g WTT Autism & Emotions 2
% WTT AET Progression Framework 2
3 BOSS De-escalation and Regulation 2
WTT AET - Developing Toileting In The Early Years 3
WTT Supporting Transitions For Autistic cye 3
WTT Supporting Sensory Differences In Autism 3
WTT SPELL 3
WTT Autism & Executive Functioning 3
BOSS Profile of Demand Avoidance 4
BOSS Young Carers — How to Recognise and Support Their Behaviours in School 4
WTT Using Social Stories & Comic Strips 4
WTT/C2L | Attachmentand Trauma 4
WTT Autism & Eating Challenges 4
WTT Transitions In Early Years 5




WTT Autism & ADHD 5

€2L Compassion Fatigue & Recovery Against Stress 5
ca2L Relational Repair For ACES 5
Booking:

WTT online courses searched for and then booked through the following address with an order
requisition to the finance team:
https://www.wtt.org.uk/page/?title:Training+workshop+0verview&pid=80

BOSS online courses now provided through SENDco Tim Cox

Caring2Learn booked online via booklet available from Tim & Katie.

NASEN courses on NASEN website (see Tim for log-in details)




All Courses:

NHS Mental Health Support Teams & Lincolnshire Health Minds Core Offer

ACES

Low Mood

Emotional Regulation

Mental Health Awareness

Self-Esteem

Self-Harm

Anxiety

SEN School Alliance Workforce Reform Training Modules

Induction — SEN COP

Induction — What Is Inclusion

Induction — Respecting Individuality

Induction — Working With Professionals

Induction — Neurotypical Children

Induction — Types Of Special Educational Need

Tier 1 — Sensory processing & Integration

Tier 1 — The Autism Education Trust

Tier 1 — Supporting Transitions

Tier 1 — Supporting Interventions

Tier 1 — Restorative Practice

Tier 1 — 4 Areas Of Need

Tier 1 — Personal Care & Dignity

Tier 1 Ext — De-Escalation

Tier 1 Ext — Behaviour As A Communication

Tier 1 Ext — Dual Coding

Tier 1 Ext — Speech & Language Difficulties And The Impact On Behaviour

Tier 1 Ext — Regulation Strategies

Tier 1 Ext — Co-Regulation

Working Together Team & Autism Education Trust

WTT Early Years Making Sense Of Autism OR Schools Making Sense Of Autism
WTT AET Anxiety

WTT Autism & Masking

WTT AET Awareness Of A Profile Of Demand Avoidance

WTT AET Good Autism Practice

WTT Autism & Emotions

WTT AET Progression Framework

WTT Supporting Transitions For Autistic CYP

\AITT Cirnnmae i Canmmnms Niffnvanan~ len Avsdimnmn




WTT SPELL

WTT Autism & Executive Functioning

WTT Using Social Stories & Comic Strips

WTT Attachment and Trauma

WTT Autism & ADHD

WTT Supporting A Profile Of Demand Avoidance

WTT Down Syndrome & Social Communication

WTT Structured Teaching TEACCH

WTT Autism & Puberty

WTT Autism & Toileting

WTT Autism & Eating Challenges

WTT Autism & Developing Play

WTT Adapting The Foundation Stage Environment For Autistic Children
WTT Creating Resources For Autistic Students

WTT A Sensory Circuit Approach

WTT A Sensory Circuit Approach In Action

WTT SPELL Approach In The Classroom

WTT Exam Adaptations & Revision Techniques

WTT Teaching Inference To Autistic Children

WTT WTT Whole Setting

WTT WTT Modelling

WTT AET Leadership, Inclusion & Structural Adjustments

WTT AET Exclusions

WTT AET — Non-Attendance & Anxiety

WTT Understanding Anxiety In the Early Years

Behaviour Outreach Support Training

BOSS ADHD

BOSS Understanding Behaviour As A Communication (Every Two Years)
BOSS Regulation & De-Escalation

BOSS Relational Awareness (Every Two Years)

BOSS Profile of Demand Avoidance

BOSS Young Carers — How to Recognise and Support Their Behaviours in School
BOSS Young Carers — How to Recognise and Support Their Behaviours in School
BOSS Transition to Primary School

BOSS Transition from Primary School to Secondary School

BOSS Supporting Pupils with SEND

BOSS Transition to Primary School

BOSS Transition from Primary School to Secondary School

BOSS Supporting Pupils with SEND




National Association Of Special Educational Needs - NASEN

NASEN SEND Mainstream For ECT's (Only For ECT's)
NASEN Speech, Language & Communication
NASEN Dyspraxia

NASEN Dyslexia

NASEN Dyscalculia

NASEN Autism

NASEN ADHD

NASEN Acquired Brain Injury

NASEN Downs Syndrome

NASEN Visual Impairment

NASEN Physical Disability

NASEN Hearing Impairment

NASEN SEMH

NASEN Workforce Reform SEN Training Units

NASEN Creating An Emotionally Safe Environment - Unit 1

NASEN Creating A Socially Safe Environment - Unit 2

NASEN Creating A Physically Safe Environment - Unit 3

NASEN An Introduction To Speech, Language & Communication Needs - Unit 4

NASEN Identifying & Supporting Speech, Language & Communication Needs - Unit 5

NASEN Zupporting The Development Of Speech, Language & Communication Needs - Unit

NASEN Creating An anironrr.went That Supports The Development Of Speech, Language &
Communication - Unit 7

NASEN Understanding Behaviour as a Communication - Unit 8

NASEN Experieneces Affect Development, Intersectionality - Unit 9

NASEN Anxiety - Supporting A Calm, Alert State - Emotional regulation - Unit 10

NASEN Supporting Good Mental Health - Unit 11

NASEN Understanding Sensory Profiles - Unit 12

NASEN Understanding Physical Needs - Unit 13

NASEN Behaviour For Learning - Unit 14

NASEN Memory - Unit 15

NASEN Reading & Writing - Unit 16

NASEN Maths - Unit 17

NASEN Person Centred Learning - Unit 18

NASEN Independence - Unit 19

NASEN Understanding Transition - Unit 20

Caring2Learn — Looked After, Adopted From Care & Trauma Informed Training

C2L Mindfulness

Cc2L Compassion Fatigue & Recovery Against Stress

Cc2L Relational Repair For ACES

C2L Trauma Awareness

C2L Social Pedagogy (Social & Emotional Development)

C2L Supporting Sleep, Nightmares & Night Terrors

C2L Supporting Greif, Loss & Positive Endings

C2L Kids Skills (Resilience Approach)




C2L ‘ ﬁmeZTalk (Early language and communication ECLIPS
Other

STE Sensory Processing Difficulties & How To Set Up A Sensory Circuit
TalkingP Speech, Language & Communication - Support & Strategies
In-House Nessy

In-House IDL

In-House Shine Interventions

FuturelM ELSA Practitioner

FRIENDS FRIENDS Practitioner

FD Feelings Detectives

Private Art Therapy

Private Lego Therapy

Private Bereavement, Separation & Loss

DfE NAS-SEN

DfE NAS-MHL

LCC Lincolnshire SEN Graduated Approach Briefings x 6 per year
MHA MHFA

In-House How To Complete A SEN Profile




APPENDIX 11

APPENDIX 11 - Special Educational Needs Acronym

Glossary

3 R's - Regulate, Relate, Reason

ABI - Acquired Brain Injury

ACES - Adverse Childhood Experience

ADD - Attention Deficit Disorder

ADHD - Attention Deficit Hyperactivity Disorder

AET - Autism Education Trust

APD - Auditory Processing Disorder

ASD - Autism Spectrum Disorder

CAHMS - Children & Adolescent Mental Health Service
Cc&L - Communication & Language Needs

CAF - Common Assessment Framework (same as TAF)
CDD - Child’s Disintegrative Disorder

COP - Code Of Practice

CT - Class Teacher

DLD - Developmental Language Delay

ECLIPS - Extended Communication & Language Impairment

Service
EHA - Early Help Assessment
EHC - Education & Health Care

EHCNAR - Education & Health Care Needs Assessment Request

EHCP - Education Health Care Plan

ELD - Expressive Language Disorder



ELKLAN - Early Literacy & Language Support

HI - Hearing Impairment

IEP - Individual Education Plan (Known as SEN Plans at this school)
LHM - Lincolnshire Healthy Minds

MHST - Mental Health Support Team

OCD - Obsessive Compulsive Disorder

ODD - Oppositional Defiance Disorder

P&S - Physical & Sensory Needs

PACE - Playful, Accepting, Curious, Empathy

PDA - Pathological Demand Avoidance

RLD - Receptive Language Disorder

SALT - Speech & Language Therapy/ Therapist
SEMH - Social, Emotional & Mental Health Needs
SEN - Special Educational Needs

SEND - Special Educational Needs & Disabilities
SENDco - Special Education Needs & Disabilities Coordinator
SLCN - Speech, Language & Communication Needs
SPCD - Social Pragmatic Communication Disorder
SPD - Sensory Processing Differences

SPLD - Speech & Language Disorder

SRD - Sensory Regulation Differences

TA - Teaching Assistant

TAF - Team Around The Family

TBI - Traumatic Brain Injury

VI = Visual Impairment



VPD - Visual Processing Disorder
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